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All the works of the Society of 
Jesus are educational.

Introduction

All of us who work in them are educators because in our work we form 
people, build communities, and collaborate in the transformation of 
societies. Education takes place in schools and universities, but not only 
there. Parishes; community work with indigenous peoples and migrants; 
radio stations—all of these educate in the broadest and deepest sense 
of the word. Education is something that happens throughout life—from 
cradle to grave—and across the breadth of life in all the spaces where 
human beings develop.

2 This document is intended for those who work in all the works 
of the Society of Jesus in Latin America. It speaks of education 

and aims to inspire the educational work of each and every one of 
them, with the understanding that all are educators. However, the 
document does not intend to be programmatic, nor to offer concrete 
recommendations, much less formulas. The diversity of the contexts 
in which these projects are located, the populations they serve, 
the objectives they pursue, and the activities they carry out render 
this purpose irrelevant. Instead, the aim is that the ideas presented 
here will serve as a starting point for each project, after reading this 
document, to engage in dialogue and reflection on its own work, 
review the educational component of its activities, imbue its purposes 
and activities with educational intent, and develop its own proposals 
based on what has been presented.
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3 The Universal Apostolic Preferences (UAPs) promulgated by the 
Society of Jesus for the period 2019-2029 are essentially a call 

to an educational orientation for our works: 

UAP 1, “to show the way to God through spiritual exercises and 
discernment,” invites us to place the person at the center and to strive 
for their integral formation and their relationship with transcendence.

UAP 2, “to walk alongside the poor, the marginalized, those whose 
dignity has been violated, in a mission of reconciliation and justice,” 
leads us to orient our educational action toward the fight against 
injustice and polarization, with preferential attention to those who 
suffer them.

UAP 3, “to accompany young people in the creation of a hopeful 
future,” illuminates the work of all our institutions so that we may 
form young people to be capable of building peace and justice with 
optimism and enthusiasm.

UAP 4, “to collaborate in the care of our common home,” also 
requires us to educate for sustainability in the face of challenges. to 
one of the great crises threatening the entire planet and our specific 
environments¹.

1.  Company of Jesus. Universal Apostolic Preferences.  https://www.jesuits.global/es/uap/introduccion/
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4 The Common Apostolic Project (PAC) of the CPAL has as one of 
its apostolic priorities:

6

2. Apostolic Projeto Comum da Conferência 
dos Provinciais da América Latina (PAC 
2021-2027) – Apostolic Priority nº 3: Integral 
Formation. May 2021.

To contribute to ensuring that the 
education and formation of individuals 
and communities—especially children, 
adolescents, and young people — always 
promotes their integral personal and 
social development, their creativity, their 
ethical and civic formation, and their 
integral ecological responsibility (care 
for our Common home)2.

“

”
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5 Following the 4 Cs of Ignatian pedagogy, we prioritize four areas 
of action in which education plays a fundamental role:

Humanizing education oriented toward establishing social 
justice, understood as the equitable distribution of well-being 
(compassionate);

The recognition of the richness of our diversity and the 
intercultural approach of our education (conscious);

The formation of individuals and communities who care 
for and restore our common home and the promotion of 
alternative forms of production and consumption that respect 
our common home (competent);

The formation of citizenship for the The full implementation of 
democracy, understood as a way of life, and the promotion 
of peace as a consequence of justice, achieved through 
reconciliation and the proper management of conflicts 
(committed).

l.
2.

3.

4.
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6. We are part of a great 
educational mission capable 
of transforming the world.
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In our work, we contribute to the formation of individuals with a deep 
sense of humanity and a commitment to transforming the violent, unjust, 
and predatory realities of our Common Home. We do this through our 
diverse activities, the way we interact and the kinds of relationships 
we foster, the issues we discuss, and the development of our plans 
with clear formative and transformative purposes. In schools and 
universities, we map out learning pathways and create opportunities 
for growth in each of these settings. We do the same, albeit in a different 
way, in parishes that aim for the spiritual growth of their parishioners 
and build the Church from the ground up. In community development 
and popular education projects with marginalized and vulnerable 
sectors, these formative purposes are realized in the transformative 
processes undertaken by the communities themselves. Our work 
through the media, magazines, and radio also aims to educate 
our audiences about environmental problems and the humanistic 
approach these works bring to contributing to their solution.
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7 The educational action we refer to is one that respects the 
individual and their culture; one that fosters their growth in 

autonomy and critical thinking, and grounds and cultivates the 
meaning of life for each human being; one that uses dialogue as the 
primary educational method and prioritizes reflection on action and 
in order to act. In the educational act as we understand it, learning is 
multifaceted: in educational interaction, everyone learns from and with 
everyone else. It is an educational action that places the individual at 
the center and ensures their well-being and development alongside 
others. It is an educational endeavor that brings hope because it 
rejects the unjust, violent, and predatory realities of our common home, 
realities that disrespect our diversity, and that are discriminatory and 
racist. Instead, it educates by sowing the opposite: humanism, justice, 
peace, sustainability, and intercultural understanding. The original 
and enduring vocation of the Society of Jesus is to educate, and 
this educational endeavor seeks to remedy and demonstrate that 
it is indeed possible to overcome the chasm of social inequality and 
barriers of exclusion built over centuries. Building bridges (General 
Congregation 35)³ and working for reconciliation and justice (General 
Congregation 36)⁴ are contemporary expressions of this original 
vocation.
3. Society of Jesus (2008). General Congregation 35. www.sjweb.info/35/gc35_docs/CG35_21_02_2008_2_esp.pdf

4. Society of Jesus (2016). General Congregation 36. infosj.es/documentos/category/4-congregacion-general-36

10



8 The Society's rich pedagogical tradition, inspired 
by Ignatian spirituality, continues to offer valuable 

contributions to the educational transformations we need 
today, including: i) “The Principle and Foundation”⁵ as 
an ethical and spiritual path that gives meaning to each 
person's life project. This path focuses on the proper nature 
of the relationship between human beings and all other 
creatures in the universe. “Human beings were created to 
praise, revere, and serve God, our Lord,” in order to co-create 
with their Creator a life project based on justice, peace, 
freedom, well-being, and all the values ​​that foster fraternal 
relationships among all creatures, children of the same 
Creator. ii) “Discernment,” which begins with recognizing 
the context, its challenges, and its possibilities. Discernment 
is directed toward decision-making and the construction of 
alternatives with the conviction of offering the greatest love 
that each human being can "feel and experience," for the 
growth of freedom, justice, truth, and the greater good that 
the Creator constantly invites us to pursue. To discern well, 
a person needs to be prepared. iii) "Personal care": seeks 
the integral care of each person through accompaniment 
and listening, recognizing their uniqueness and potential. 
The goal is the personal growth of the mind, body, heart, and 
spirit of each individual. This value seeks the formation and 
responsible learning of each person for their integral growth, 
the strengthening of their service to others, and their ability 
to respond freely to God's will.

3. Society of Jesus (2008). General Congregation 35. www.sjweb.info/35/gc35_docs/CG35_21_02_2008_2_esp.pdf

4. Society of Jesus (2016). General Congregation 36. infosj.es/documentos/category/4-congregacion-general-36

5. Spiritual Exercises (S.E.) Nº 23.
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9 From an evangelical perspective, we educate to proclaim the 
Kingdom of God by integrally forming people, encouraging the 

building of communities, and contributing to the transformation of 
unjust structures, learning to see the complex reality in which we live 
with the eyes of faith.

10 Education is a powerful instrument. We support the 
development of individuals, and through this, the 

strengthening and building of communities. Educated individuals and 
organized communities, in turn, foster and drive social transformation 
toward more humane realities that respect and value cultural diversity, 
human rights, and civic responsibilities; toward more peaceful, just, 
and sustainable societies. This is our theory of change. This is what we 
believe in, and to which we dedicate our lives. We invite you to harness 
the full potential of education so that all our endeavors contribute to 
this mission, seeking to enrich, day by day, the meaning and purpose 
of education.
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11 Our educational work in Latin America and the Caribbean is 
challenged by the major challenges of the current context 

and must respond to them as a commitment to our people, who 
have experienced a historic and profound social crisis. This crisis—
exacerbated today by the adverse effects of the post-COVID-19 
pandemic, the wars in the Middle East and Eastern Europe, and the 
search for a new geopolitical order—has given rise to dynamics of 
violence, hopelessness, and frustration; a loss of meaning in life and a 
spiritual crisis that jeopardizes personal integrity and community life.

Challenged by
the Context

13 13



12 Hence the importance of undertaking integrated and 
comprehensive educational processes, with rigorous and 

qualified strategies for disseminating information about the local, 
national, and global context, with the participation of communities. 
These processes should strengthen practices and capacities already 
possessed by individuals and communities, and develop new ones 
that allow them to face such situations ethically, creatively, and with 
solidarity.

This crisis of meaning is particularly acute among those who are victims 
of poverty, violence, and discrimination, but especially among young 
people, women, Indigenous, peasant, and Black communities, gender-
diverse groups, and millions of migrants.

Essentially, the crisis manifests itself in 
the breakdown of solidarity, fraternity, 
compassion, charity, and coexistence.

In response, our people have demonstrated enormous resilience, a 
great capacity for resistance, along with important testimonies that 
other ways of being in the world with others are possible.
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13 On a personal level, one challenge is 
dehumanization, which entails a social crisis, 

a crisis of meaning in life, and spiritual emptiness. 
In response to this, a priority task of educational 
processes in the Society of Jesus is to work on the 
interaction of cultural diversity and the multiple 
religious denominations and philosophical beliefs. 
It is necessary to move from an understanding that 
sees diversity (of people, cultures, beliefs, ethnicities, 
or philosophies) as a problem, to one that values ​​and 
conceives of it as an asset and a source of enrichment.

The Personal
Sphere

15

14 Pedagogically, diversity demands a constant 
attitude of openness and listening to different 

ways of knowing, to other forms of knowledge, to other 
ways of learning. This implies fostering respectful 
and equitable dialogue between different forms of 
knowledge and ways of knowing, as well as the use 
of other pedagogies. This translates into justice and 
epistemological dialogue.
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15 The rapid changes in information and communication 
technologies—as well as their production and control by 

a few—are transforming multiple aspects of our lives. Today we 
are more interconnected than ever, but the quality of the content 
communicated, the fake news that generates distortion and distrust, 
and the conflicts experienced on social media create new scenarios of 
polarization, segregation, and violence.

16 From a pedagogical perspective, we must cultivate critical 
thinking skills regarding these technologies so that we can 

distinguish between true and false information, as well as between 
ethical use and manipulative or coercive use of technology. At 
the same time, we must recognize the great opportunities that 
technology offers us and be open to exploring and leveraging them 
as tools for achieving our goals.
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The community
sphere

17 In the community sphere, it must be acknowledged 
that our region is culturally diverse thanks, in large part, 

to its Indigenous, Afro-descendant, and ancestral peoples⁶; 
this diversity is our richness. However, these peoples remain in 
conditions of marginalization and poverty; their rich knowledge 
and potential contributions to the aforementioned problems 
have been silenced, and many of them have disappeared. 
Education is a propitious means to recognize and amplify the 
voices of the voiceless, to strive for epistemic justice, and to 
make evident what social dynamics have rendered invisible.

17

6. The term "original peoples" refers to human groups descended from pre-Columbian cultures who have 
maintained their cultural and social characteristics, most of them with their own language.
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18 The recognition of other forms of knowledge and worldviews 
opens doors to innovation in formulating alternative visions 

of life and for building community and social projects of emancipation. 
This task requires a pedagogy of cooperation, trust, and solidarity, 
essential for addressing conflictive tensions and contributing to the 
formation of builders of interculturality and peace.

19 From this perspective, it is also necessary to address the 
gender dimension with a new sensitivity, overcoming the 

relationships established by a patriarchal legacy. We are invited to 
the inauguration of new, fraternal, and supportive relationships that 
recognize, make visible, and respect women's rights, oriented toward 
substantive equality and their emancipation. For this equality to be 
real, it is necessary to recover, through our educational efforts, the 
history of women and their knowledge, the ethics of care, as well 
as respect for their work, and their class and racial struggles; and 
likewise, to share and value their contributions to the construction 
of society and diverse communities.
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The social 
 sphere 

20 In the broader social dimension, a fundamental 
challenge lies in the fact that our region is the 

most unequal in the world; therefore, it is the one with 
the greatest social injustice. Inequality is the cause of the 
poverty in which approximately half the population lives. 
It is also the cause of a significant portion of the forced 
migrations of the most vulnerable and excluded.

21 The Latin American and Caribbean region is 
also the most violent in the world. Violence and 

inequality are consequences of a lack of social justice, 
but they also exacerbate inequality, disproportionately 
affecting the most vulnerable sectors of society. There 
is no greater violation of human rights than when states 
endanger human lives. In many countries, parallel 
“governments” have emerged, seizing control of entire 
territories and rendering internal security mechanisms 
ineffective.
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22 In the political sphere, a worrying trend exists in our nations: a 
growing disenchantment with democracy, with its restriction 

to electoral processes, and the consequent risk of authoritarianism, 
sometimes tinged with messianic populism. This disenchantment 
with democracy calls into question the legitimacy of the State and 
generates polarization among citizens. We can affirm that the lack of 
justice and peace is a consequence of the crisis of the economic model 
and the incapacity of elected states in weak democratic contexts. 
Therefore, education for democracy and responsible citizenship are 
essential.

23 Pedagogically, these challenges require us to work 
educationally on raising awareness of the problems that 

affect us and humanity, awakening a critical spirit that fosters 
understanding their causes and consequences, and cultivating 
creativity to find ways to combat them or to influence or pressure 
political decisions to reverse harmful and worrying trends. The 
role of universities and research centers is key in this, as is their 
responsibility for the widespread dissemination of the knowledge 
generated, so that what is known about the causes and consequences 
of problems, as well as the paths toward their mitigation or solution, 
is democratized.
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24 The great challenge of the prevailing threat 
to the planet due to the accelerated loss of 

biodiversity and the consequent climate crisis deserves 
special attention. Both phenomena are a product 
of human activity on the planet. Both PAU 4 and 
Pope Francis's encyclical Laudato Si' emphasize our 
responsibility as human beings and as Christians to care 
for our common home. As educators, this responsibility 
extends to contributing to the formation of those with 
whom and for whom we work, so that they, in turn, can do 
the same.

25 Through our educational work, we contribute 
to the formation of human beings willing 

to change their production habits; to consume 
responsibly—energy, water, food—and to manage 
waste; sensitive, prepared, and competent human 
beings capable of restoring, recovering, and healing 
ecosystems; able to stop jeopardizing the survival of 
those we do not know and those yet to be born.

The environmental
sphere
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26 From the educatio-
nal perspective of our 

work, we promote the holistic 
human development of indi-
viduals who respect all diver-
sity: cultural, religious, gender 
and generational, ideologi-
cal and political, and we en-
courage the experience of 
personal enrichment derived 
from interacting with different 
people and diverse world-
views, wisdom, and knowled-
ge. We seek to contribute to 
the formation of individuals 
and to strengthen and build 
communities capable of 
transforming discrimination, 
exclusion, injustice, violence, 
and environmental degra-
dation, as well as exploring 
more humane ways of rela-
ting to transcendence, to na-
ture, and to one another.

   In
short
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How do we respond 
to these challenges 
through education?7

23
7. Reference is made to the formal, non-formal and informal 
education that each work promotes, according to its nature.

23



Educating for a
Renewed Humanity

27 Saint Ignatius proposes the “Principle and Foundation” as an 
ethical and spiritual path to give meaning to our life project⁸. 

This path reveals the “ought to be” of the relationship between human 
beings and the other creatures of the universe. “Human beings were 
created to praise, revere, and serve God, our Lord,” in order to share 
life with their Creator and co-create with Him a personal and communal 
project in justice, fraternity, freedom, and peace.

28 The pedagogical processes that drive the works of the 
Society of Jesus face the challenge of generating learning 

about how to experience discernment. Ignatian spirituality calls us 
to the practice of discernment, which begins with the recognition and 
rigorous analysis of reality.

Discernment is directed toward 
decision-making to respond to 
the challenges of the context, 
with the conviction of offering 
the greatest love that each 
human being can “feel and ex-
perience.” Good discernment 
contributes to the growth of 
freedom, justice, truth and the 
"greater good" that the Creator 
constantly invites us to achieve.

2424

8. Spiritual Exercises (S.E.) Nº. 23.
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29 Personal care, that accompaniment of sincere concern for the 
other person, considering them in all their dimensions, is the 

way for us to achieve together the goals of ever-increasing growth and 
drawing closer to what God himself asks of each and every one of us, 
both personally and communally.

30 Ignatian education places the person at the center; it is 
profoundly humanistic. It seeks to ensure that we know the 

people with whom we work and whom we serve, since each one is 
unique and irreplaceable. We must strive for their integral formation, 
which begins by fostering their self-esteem, autonomy, and 
emotional and affective well-being. In particular, we are committed 
to their cognitive, ethical, ecological, political, religious, and spiritual 
formation. We must seek the development of free personalities; 
with human values; with the capacity for indignation in the face of 
injustice and violent and predatory behavior; and with a sense of civic 
responsibility and a critical spirit. 

31 While for St. Ignatius humanism is centered on the person and 
their relationships, this person should not be limited by their 

ego, by their individuality. The person is "de-centered," finds fulfillment 
with others, and is at the service of all creatures of Creation. For 
Christian humanism, people transcend themselves in life and in history; 
there they seek and find God, who invites them to be co-creators of 
his plan of love in the world.

32 The Christian faith proposes a humanism incarnate in 
history, in the manner of the human God in Jesus. Therefore, 

Christian humanism begins with and among the poorest and most 
marginalized in the world. They are the victims of injustice, inequality, 
and human rights violations; they have not been allowed to be the 
protagonists of a dignified life, of "living well," or of "life lived to the 
fullest." In this way, Christian humanism promotes the vision of another 
possible world, because a globalization of solidarity, justice, and peace 
is possible.
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"Individualism does not make us freer, more equal, more fraternal. The 
mere sum of individual interests is not capable of generating a better 

world for all humanity… radical individualism is the most difficult virus 
to defeat. It deceives. It makes us believe that everything consists of 
giving free rein to our own ambitions, as if by accumulating individual 

security we could build the common good9."

33 The Christian faith proposes a humanism incarnate in 
history, in the manner of the human God in Jesus. Today, 

Christian humanism, present in Jesuit education, faces one of its 
greatest challenges: overcoming anthropocentrism, the foundation of 
authoritarian and messianic political systems cloaked in a supposed 
democracy. In this regard, Pope Francis, in Fratelli Tutti, says:

 9.  Fratelli Tutti, Nº. 105.
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34 Faced with the dehumanization that entails social crisis, a 
lack of meaning in life, and spiritual emptiness, a priority task 

of educational processes in the Society of Jesus is to work on the 
interaction of cultural diversity, multiple religious denominations, 
and philosophical beliefs. We need to move from an understanding 
that sees the diversity of people as a problem to one that conceives 
of this diversity as an asset. For this to be viable, it is essential to 
generate dialogue exercises, training in the negotiation of conflicting 
interests, and therefore, the development of conversational 
and encounter-based pedagogies, in which caring for others is 
prioritized over competition to see who knows more or who comes 
first. Here, listening is paramount, taking precedence over judgment, 
counterargumentation, and verbal opinion, though these should not 
be entirely absent. Because dissent strengthens democracy, opens 
the door to creativity, and diminishes the temptation to believe that 
knowledge or understanding of any process is absolute.
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35 Young people are a priority focus for the works 
of the Society of Jesus, both because of its 

educational tradition and because of the explicit call in PAU 
3 to accompany them in their processes of searching and 
growth. Today's youth experience profound uncertainty, 
primarily due to the future threatened by the global crisis 
and the constant changes in social life and the world of work. 
Traditional forms of religious experience neither attract nor 
convince them, yet there are no alternatives for their spiritual 
development.

??
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?

The process of defining identities and values ​​
that they undergo does not always find respec-
tful support from the adults around them for their 
necessary autonomy, nor does it always find 
adequate channels for addressing their concer-
ns and problems. The social networks with which 
they interact intensely limit their relationships to 
those who are like them and isolate them from 
the richness of diversity. Furthermore, these ne-
tworks generate misinformation and, at times, 
cyberbullying, of which they are easily victims. 
Conversely, young people have a natural thirst 
for learning, and with appropriate pedagogy, 
they are capable of developing their talents and 
cultivating a wide range of skills.
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They possess a great capa-
city for indignation when they 
find educational support that 
fosters awareness of the pro-
blems in their immediate and 
broader environments, which 
translates into a commitment 
to causes that mobilize them, 
such as caring for our common 
home and fighting against vio-
lence and injustice. The stage 
they are going through, in whi-
ch peer relationships take pre-
cedence, is conducive to fos-
tering dialogue and openness 
to others, as well as develo-
ping critical thinking and colla-
borative work for the good of 
the community and the envi-
ronment. Their need for spiri-
tual development can be met 
to the extent that it is linked to 
activities that respond to their 
interests and concerns.
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36 We invite everyone to work on humanization in the diverse 
contexts of life. We learn to become more human or less 

human in our families, peer groups, schools, social organizations, 
faith communities and churches, workplaces, and online, among 
other places. There, we learn to live together, solve problems, 
create ways of life and meaning, transform conflicts, generate 
culture, in short, to be human beings. Therefore, a constant 
challenge for the educational 
processes of the Society's 
works is to create 
encounters and 
relationships that 
foster human growth 
and humanization in 
the midst of daily life 
and with the entire 
community.

Pedagogically, accompanying young people means getting to know 
them and recognizing their strengths and weaknesses, respecting 
the processes of identity and value formation by fostering spaces for 
reflection and dialogue, and opening opportunities for developing 
skills and providing channels for expressing their commitment.

31



Caring for
our common home

37 In our region, we have stopped caring for our common 
home. We have destroyed biodiversity, which has led to 

the climate crisis that fosters natural disasters of unprecedented 
scale, increasingly becoming a cause of greater poverty, 
displacement, and migration. Environmental degradation and the 
extractive industry are wreaking havoc on significant territories 
in our region. Our production and consumption patterns are on a 
path that jeopardizes life on the planet.

38 The wisdom of native and ancestral peoples (Indigenous, 
Afro-descendant, and mestizo peasant communities) 

teaches us to recognize the earth as sacred and to feel part of 
all creation, not superior—as human beings—to any other living 
being. Therefore, we are obligated to respect biodiversity and 
build community.
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39 In our educational efforts, we must actively collaborate 
in the formation of human beings willing to change their 

production and consumption habits; capable of ceasing to take 
actions that endanger the survival of those we do not know and those 
yet to be born. capable of articulating and organizing themselves as 
larger communities and societies to globalize not only solidarity but 
also the defense of the Planet. This is a perspective that must not 
be absent from our educational concerns and pedagogical actions.

33



Education will be ineffective and its efforts fruitless if it does not 
also strive to disseminate a new paradigm about human beings, 

life, society, and our relationship with nature. Otherwise, the con-
sumerist paradigm transmitted through the media and the efficient 

mechanisms of the market will continue to advance

40 All our educational actions must intentionally strive to 
create conditions in which, inspired by the Gospel, we can 

experience the gift of creation by contemplating the Creator within 
it, reflect carefully and critically on our lifestyle and the ideals that 
inspire and drive it, and work together (collaborate) in the recovery 
and promotion of a truly integral ecology.

10. Francisco. Laudato Si.  Nº 215.
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Valuing Cultural Diversity
and Promoting Interculturality

41 “The land is not ours, we are the land’s,” said Chief Seattle, 
Duwamish of Puget Sound¹¹. The education we envision 

seeks to build a Land Without Evil, believing that another world 
is possible. This perspective, as both the path and the horizon of 
educational processes, opens doors to innovation in formulating 
alternative visions of life and in building community and social 
projects of emancipation. This task requires weaving a pedagogy 
of cooperation, trust, and solidarity, necessary to confront the 
inherent conflicts in human relationships.

11. Cheif Seattle’s Letter to All.

35



42 The diversity or ecology of knowledge moves us to approach 
other experiences, knowledge, and wisdom, other narratives 

being produced in so many places in Latin America and the Caribbean 
that serve as a lever for building communities for the common good, 
as proposed by the wisdom and traditions of Indigenous and ancestral 
peoples.

43 It is necessary to create historical conditions so that silenced 
cultures are heard, as they can contribute to transforming 

relationships between people and between people and the world. 
Nature. Community-building projects based on the commons, where 
there are no forms of domination, allowing for the appreciation of 
community knowledge, the transmission of experiences, and the 
emergence of alternative pedagogies that emphasize active and 
dialogical learning. It can also be a starting point, a path, and a horizon 
for deconstructing the current colonial and neocolonial matrix, which 
ignores the richness of the cultural diversity that peoples and nations 
have cultivated.

44 The effort to form citizens who work consciously and from a 
place of difference in building a just, equitable, egalitarian, 

pluralistic, and peaceful society requires a critical intercultural 
education that involves recognizing diversity, seeking social structures 
based on differences, and weakening conceptions that discriminate, 
racialize, colonize, homogenize, and dehumanize communities that 
have been historically excluded.
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45 We promote the development of individuals who respect all 
forms of diversity: cultural, religious, gender, generational, 

ideological, and political. We seek to transform discrimination, 
exclusion, injustice, and violence. We encourage the personal 
enrichment that comes from connecting with different people 
and diverse worldviews, wisdom, and knowledge, especially those 
originating from our own Indigenous and ancestral communities. 
We strive to ensure that those we work with recognize the value 
of dialogue among diverse worldviews and promote justice in the 
creation of and access to knowledge.

46 From this perspective, we also need to approach the gender 
dimension with renewed sensitivity, moving beyond the 

relationships established by a patriarchal legacy. We are invited to 
forge new, fraternal, and supportive relationships that listen to women. 
For this equality to be real, we need to reclaim women's history, their 
knowledge, respect for their work, their struggles against class and 
race, and to share and value their contributions to building society 
and our communities.
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47 It is essential to highlight the struggles of women—
Black, Indigenous, peasant, and those from urban 

working-class neighborhoods—who are at the base of the social 
pyramid, and the need for care and responsibility policies to 
transform the feminization of poverty as a central issue. These 
struggles are rooted in the intersectionality of race, class, and 
gender, and in recognizing how these relationships produce 
silencing, segregation, and shape existence. Likewise, it is 
necessary to recognize feminism as a concept of great value 
for social justice, for nurturing and sustaining life, because it 
opens doors for building gender equality together with men.

48 We are concerned with contributing to the formation 
of communities that practice what our Indigenous 

peoples propose as the fulfillment of life, such as “good living”—
sumak kawsay among the Andean peoples; lekil kuxlehal 
among the Mayans; or the “land without evil” of the Guarani—
which seeks to be at peace with oneself, in harmony with other 
people and with all other creatures of the universe, and in a 
profound and hopeful relationship with the transcendent.
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49 Pedagogically, this requires a constant attitude of 
openness and listening to different ways of knowing, 

to other forms of knowledge, to other ways of learning. This 
implies fostering respectful and equitable dialogue among 
different forms of knowledge, ways of knowing, and other 
pedagogies—epistemological dialogue.

39



50 Christian humanism, the foundation of Jesuit education, 
begins with the poorest and most marginalized people 

in the world. They are the victims of injustice, inequality, and 
human rights violations; they have been denied the opportunity 
to experience a life of dignity and well-being. An education based 
on Christian humanism fosters a vision of another possible 
world, because a globalization of solidarity, justice, and peace 
is possible.

51 We create educational processes to support individuals 
and communities in building peace. We work to denaturalize 

violence and to strengthen justice and reconciliation. We understand 
peace not as the absence of violence, but as a product of justice. 
We understand that no one can develop their sense of purpose, 
their ethical and aesthetic values, and their spirituality if they are 
not at peace with themselves, with others, with nature, and with 
transcendence.
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52 The education we propose seeks to foster democracy as a way 
of life; as a way of living together in society, of transforming 

conflicts, and of reaching agreements. It is the art of building governance 
by those who assume leadership, and by those who are citizens and 
participate in responsible governance, in a context of diverse interests, 
worldviews, and proposals that generate conflict.

53 Democracy cannot be understood without the component 
of interculturality. Deep democracy implies taking an interest 

in the opinions of others, and not merely recognizing that everyone 
has the right to express their opinion and vote. Deep democracy 
presupposes great respect for the diversity of thought and cultures. 
From the perspective of critical interculturality, it means above all 
listening to those who are not benefiting from the current state of affairs. 
This democracy also implies being aware of intersectionality, which 
recognizes the perverse synergy that arises from the combination, in 
specific individuals and groups, of characteristics from various forms 
of marginalization. Hence the importance of an education that is 
dialogical, inclusive, diverse, and capable of recognizing others as 
valid and valuable individuals.
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54 Furthermore, societies need simultaneous educational 
processes of forgiveness and reconciliation to build a 

democracy based on human rights, integral development, and 
sustainable peace. In this regard, Pope Francis tells us: As the bishops 
of South Africa taught, true reconciliation is achieved proactively, “by 
forming a new society based on service to others, rather than on the 
desire to dominate; a society based on sharing what one possesses 
with others, rather than on the selfish struggle of each person for the 
greatest possible wealth; (...)”

This can only be achieved (...) through 
the cultivation of virtues that foster 
reconciliation, solidarity, and peace12

12. Fratelli Tutti, Nº. 229 and 243.
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55 The educational challenge for generating democracy, 
justice, development, and reconciliation is, above all, to 

accompany the formation of people who build peace and to create 
communities that bear witness to peace as a consequence of justice. 
This witness is embodied in an active, organized citizenry that 
mobilizes with proposals to demand that the State develop social, 
economic, environmental, civic, and reconciliation policies; policies 
that realize human rights.

56 Research is of great importance for understanding the 
causes of problems, for substantiating complaints, and 

for proposing solutions that transform them. We are referring to 
traditional research conducted within universities and research 
centers, but also to the research that all organizations can carry 
out in the form of action research and participatory research in 
and with the communities they work with. Training in dialogue, 
negotiation, nonviolent conflict resolution, and reconciliatory 
mediation is a priority. Developing critical awareness that leads 
to recognizing problems, identifying their causes, and proposing 
solutions is essential; as is developing the capacity to propose 
regulatory changes and public policies capable of curbing interests 
that only benefit small sectors of the power elite and of distributing 
sustainable well-being.
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57 This education we are discussing aims to foster the creation 
of a participatory and inclusive democracy, and to promote 

and defend human rights with a differentiated focus on ethnicity, 
gender, and generation. It seeks the reconciliation of society with 
social justice, as well as sustainable coexistence and respect among 
all creatures of nature. It seeks to realize the universal right to 
quality education, health, and an inclusive economy. Therefore, our 
educational work invites us to design solutions to social problems 
and to propose public policy alternatives to transform realities such 
as the immoral practice of corruption, fiscal justice, fair markets, 
and access to and recovery of land. All of this finds its guidance in 
the perspective offered by the Gospel.

58 Social justice is the result of dialogue among the entire 
community and the empowerment of disadvantaged social 

sectors, so that their struggle for the full exercise of their fundamental 
human rights becomes public policy, regulatory changes, and structural 
transformations that combat excessive accumulation and the 
protection of the interests of political and economic power.

Our work in empowering their organizations and 
in solidarity with their struggles, as well as our 

support for developing their critical and proactive 
capacity, are ways to advance this purpose, for whi-

ch educational processes play a key role.
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Final 
Reflections

59 As educators, we are aware that we cannot fulfill our role 
if we do not work alongside our students, parishioners, 

people in vulnerable situations, Indigenous and ancestral 
peoples, and excluded rural communities, in the critical analysis 
of realities that oppose the Gospel because they violate human 
rights, perpetuate injustices, perpetrate violence, and harm 
Mother Earth. Likewise, synodality¹³ encourages us to make a 
collective effort to learn to walk together as brothers and sisters 
in a new way of being community, society, and church, in which 
every person is important and needs to be heard and valued.

60 We propose opening ourselves to the richness of the 
peoples, cultures, and sectors that have been silenced 

for centuries, fostering a listening that does justice to their place 
on the national stage, and a dialogue between different forms of 
knowledge and ways of knowing that allows us to work together 
for equity, sustainability, and peace.

61 We maintain that our work must prioritize addressing 
the problems that afflict our societies, and preferentially 

those of the poorest and most marginalized: injustice, violence, 
the deterioration of our common home, and disillusionment with 
democracy. These are not isolated problems, nor is it a matter of 
choosing between them.

13. The word “synod” comes from Greek and means “journeying together”; that is, it brings to-
gether two dimensions: a communal one (group, community) and a dynamic one (journey, mo-
vement). When Francis applies it to the Church, he means that the Church is a community that 
journeys together toward the Kingdom of God. This idea was not invented by Francis; rather, 
it recovers the tradition of the early Church, which lived as a community of Christians united in 
communion by the Spirit and who followed the path of Jesus toward the Kingdom of God (see, for 
example, Acts of the Apostles 15).

Reflections
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62 It is about fostering individual learning to transform 
consciousness, mindsets, and behaviors, and 

collective learning to build communities that live the values ​​
essential for transforming these problematic realities. It is 
essential to develop in those of us who participate in our work 
and institutions a critical spirit, the capacity for outrage in the 
face of injustice, consistency, and civic commitment to human 
rights. We strive to ensure that everyone with whom we work 
is committed to actions that transform reality. We put into 
practice the four Cs proposed by Ignatian pedagogy: being 
competent, conscious, compassionate, and committed.

63 Our works also educate through their witness; hence 
the challenge of showing that transformation is 

possible. In them, we do not tolerate any form of violence, 
particularly gender-based violence; respect and appreciation 
for diversity are lived out, and equity is sought. Justice defines 
our way of proceeding.
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This guide is an invitation to individual and 
collective reflection  on the document. The 
expected outcome is that, after reading it, 
the partners in works of the Society in Latin 
America are more aware of the educational 
work they carry out daily. By the same way, it 
is expected that the product of the reflections 
held will help them to respond to the challenges 
posted by the diversity of contexts in which 
their educational action is held. 

It is important to notice that the reflection 
proposed should be aligned with the spirit of 
the text: it should be inspiring, conversational, 
inviting to dialogue, not-polarizing but 
unifying, and should highlight the value of 
diversity. To this end, the guide provides an 
initial context of the document and its key 
ideas, followed by a series of  questions for 
reflection.



3

Goal: The document seeks to inspire the educational action in the 
works of the Society in Latin America without offering specific 
directives. Instead, it invites to dialogue and reflection on education to 
be approached from the diversity of contexts in which the educational 
action of each work of the Society unfolds.

Focus: The works of the Society that unfold on different contexts are 
educational and seek to form individuals throughout their lives. Tis 
action is not exclusive to schools and universities, because education 
occurs in every space where human beings develop.

The Universal Apostolic Preferences (UAPs) and the Common 
Apostolic Project      (PAC) guide the education of the Society 
of Jesus towards social justice, environmental sustainability, and 
holistic development.

Documents on Jesuit education, such as Human Excellence (the 
4Cs), highlight training in citizenship, social justice, interculturality, 
and peace, to promote a conscious and committed education.

The Jesuit educational mission seeks to transform unjust realities 
and foster more just and sustainable communities, from the 
perspective of faith and of a person-centered pedagogy.

2 Context of the document

Keywords: holistic and transformative education; Universal 
Apostolic Preferences (UAPs); Ignatian pedagogy (4Cs); 
Ignatian spirituality and discernment; reconciliation 
and peacebuilding; technology and critical vision of 
misinformation; education for democracy and citizenship.
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Key ideas: 
Contextual challenges to which education is called to respond:

The social crisis in Latin America, aggravated during the post-
pandemic, has affected the Latin American society in its different 
dimensions, with a higher impact on the most vulnerable:

Personal sphere: The dehumanization brought by individualism 
and an irresponsible use of new information technologies generate 
a spiritual and life-meaning crisis.

Community sphere: The impoverishment and marginalization of 
communities, as well as gender inequalities and the lack of oppor-
tunities for youth sectors weaken and fragment the social fabric, 
critically impacting marginalized sectors.

Social sphere: The region suffers from extreme economic 
inequality, a development model that is in crisis, and an increasing 
weakening of democracy.

Environmental sphere: The climate crisis and the loss of 
biodiversity require a paradigm shift in life focused on sustainability 
and responsible consumption to care for our Common Home.

4



5

How do we respond to these challenges through education?

Keywords: gender equality and women empowerment; 
interculturality and appreciation of diversity; education for 
democracy and citizenship; care for the Common Home 
(integral ecology); Ignatian spirituality and discernment; social 
justice and inclusion; education of youth for a promising future.

Educating for a Renewed Humanity: Jesuit education promotes 
discernment, and a holistic formation centered on the individual, 
fostering justice and love. The goal is to overcome individualism 
and create spaces for humanization through close accompaniment 
and Christian humanism.

Caring for Our Common Home: native and ancestral peoples 
teach us to conceive the earth as sacred, promoting a communal 
vision between human beings of respect for nature. Education 
must impel habits of sustainable relations, and an integral ecology 
inspired in the values of God Father Creator, proposed by Jesus in 
the Gospel. 

Appreciating Cultural Diversity and Promoting Interculturality: 
It is essential to appreciate ancestral cultures and create inclusive 
conditions to allow their recognition. An intercultural education 
forms respectful citizens, combating discrimination and promoting 
equity and social justice.

Building a sense of Citizenship Committed to Transformation 
Towards Peace, Reconciliation and Social Justice: Education 
should prioritize the most impoverished, promote peace, and form 
active citizens who participate in democracy. It is necessary to 
foster justice, reconciliation, and public policies that uphold human 
rights, along with civic responsibilities.
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3 General questions for reflection.

How are the challenges presented in this document experienced in 
your context?
Which challenges have the greatest impact on your context?

How are you sharing (or can you share) these experiences with 
others?

Which educational actions carried out in your institution have the 
most significant impact on the personal, community, social, and 
environmental dimensions mentioned in the document?

What other actions can be done by your institution to respond to 
these challenges?
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General questions for reflection.

4
Specific 
questions for 
each ministry.

5
Questions to 
encourage 
intersectoral 
dialogue.

How can we collaborate with others 
to respond to the invitations presen-
ted in the document?

How can CPAL assist in this task?

??
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